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ABSTRACT\ £
“ ' In collaboratlon with. native speakers, llnguists at’
- nary College in 1973 established the North Dakota Indian Language‘
Studies Program, which has prov1ded native language ipstruction in
* * three reservation elémentary schools, prepared teaching and dearning
materials, aind trained teachers in native language pedagogy. The
program was initiated to maintain as much integrity as possible to
_the cultures of the Arikara, Hidatsa, and Mandan tribes-on _the Fort
. Berthold Reservation. Educational materials included teachers®
-quides, booklets of traditional tales of the respective tribes, and
visual aids. Two of the schools _included kindergarten through sixth
grades in the language 1nstructlon, ‘one served grades K-8. Classes
‘vere conducted 15 minutes a day two, four,/and five days a week, .
depending on_the school. Some 160 elementary students and. 33 college
students received language insitruction in the program. F0 evaluate R
the educatlonal materials and language instruction, interviews were’////

SN . .
L

'

conducted with 50 people, including teachers, school administrators,

4 parents, and students. A1l five nativé language teachers found the
theachlng materials effectlve, as did the four admlnzstrators and 11

of the 12 non-<program teachers. All-but—oheof the total respon&enth

indicated tliey would like-to seethe native language ‘classes :

,,contlnued°a32 of the 36 teachers, -administrators,-and parents qieried
~considered the program to be successful. Most.of: the school personnel
believed the classes -promoted a postive self-imade for the students:.
Program evaluators found a "tremendous feeling-of prlde' among “the

" people @f the communities that thelr chlldren ﬂgke learnlng the

¢ nat;ve language. (DS) ’ . . \\ _ -
) » _ ..-. = . . = . "°_.
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An In roductory Statement

¥ 7 k - . L4
Co Mary College has long maintained’a spec1al relationship with
‘ the Ft.-Berthold communitieS' hence* it -is not surprising that Mary ..
assumed a’ leadership role in the development of language programs

— ..

‘that would support the aspirations of the- Three Iriﬂ%s (Hidatsa,

. Arikara and Mandan). Language is basic to a culture. Without it,

» ..

) elements. of a particular culture may survive, but it will be-lacking in *

L} . .

- a "sou" and will never have the continuity of meaning for its mem-
. ks . - - ) : . : . ) C : .' ) . *
» bers thatuexisted when the language was integral to the culturer In

- R - ‘ N

. order that the cultures of the Three-Tribes maintain'as"much_integrity

ég;‘.uas pos51ble linguists at Mary ColIege in collaboration with native L

SR speakers have embarked upon a language program that includes 1nstruction
y L R

. T in-the schools. It is the latter that we have examiﬁed 1n this evalu-

e -

: atién; : . T oA L . . .

A

Ty s'. . We acknowledge at the outset:that language instruction in Edgifsh

_rspeaking'schools.is,complex in-the best-ofocircumstances. Wheq
. N g : ~ - : . . .,
| l schools have a history of.Bureau of'Indian Affairs control, the com-b
_lplexities'are:particularly’large: Eht;we believe; as does the staff
'at'ﬁary College that'introéucing the native language iutolthe schools'
is a positive direction, regardless of the‘complexitVzof the‘task.
. ; : . <, . .
'We support ths5goals of the program and‘v1ew ougievaluation as.a con-

. a L e <
B structive activity aimed at improving the quality’of Mary's efforts
3 CO . .- ‘ S B . . . Lo . :
and assisting the National Endowment for the Humanities, to gain an
) o L . ) ; - = . > 2
‘external view of the progress of the program. 5 -
. ’ s : . i )

ot
N
.
1 3
‘
”»
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Program Description -

r

The NorthﬂDékota Indian Language Studies Program began'in 1973 at Mary

College ih'Bisharck, North Dakota. The éurren; focus of the Prog¥am involves

the three,Naﬁive American languages spoken on the Fort Berthpld Reservation,

-

North Dakota: Arikara, Hidatsa, and Mandan.’ For the past two years the

~

prog;am's_goals have been to estzblish the native language programs in the

relevant elementary schools, :o ﬁreﬂiré the necessaryfteachhgg and learning

~

P

materials for the ipplementation of the native.language classes -and to

~ . ' ..
provide for teagher training in native language pedagogy.

. . N
\ - B . - -
. . .
. “ .

_ Duéing the paét school year, 1977-1978, the progfém directgis at .,

[y

- N

‘hafﬁ'College have facilitated the establishment of the Arikara lapguage

- .

—_ A , o
program at the Whiteshield Elementary School, the Hidatsa language pro--

s
-

' BN Cov . v 3 L@ .
‘gram at the Mandaree Elementary Scliool and the Mandan language program
. R - N he ) e 2 ] f

-~ .
. ¥ .

<

at the Twin Buttes Elementary School._ .There is_presently-&'traihed )
5 ” \ . . - ’ -

- - . >
.

o N _ s T \ _
. linguist associated with each of the three languages. In addition, &

:

curriculum specialist with experience in Indian languages has been
. e : ; S - ;

.directly involved in the programs.- In order.to refine the tiaghing-

. ) . . | .
- . : . ) A - hoad . K]
materia¥s and provide students at the college level experience in the ,
: T & ' . . x - . : S

- -
®

langugge; Dr. Douglas Park, director of N.D.I:L.S,?.?_has taughﬁ fwo

courses in Arikara. LT : . . - .
. ) - B X - b . . Y e . - ’ e.

Am impressive list of educational materials has- been déveloped to.

-\. - . . ’ ° & - 3
Co S, - . . e , _
date. . For the Arikara language classes, there are the Arikara Teacher's

- . b

Guidé: Elementary Level which is still undergoing. some revision; two-
. J v e N : /

booklets, Grasshopper; ,Ant, and Mosquito gg:HudEing (33 pé;) and Young

-

Elk and Long Horned EIk (40 PP.); and a Secondary-Post Secondary éﬁide

A

Pa

and\wofkbqok whiqﬁlq;e;sfill'inéomplete (thouéh.ased'inithe college"

E thclés$E§)f - Some visual aids for the Arikara classes. have been developed

)

- 1 -

3 - -
r ' : : to 5 . il :
i o . e ;- : : ?

- b
§ .- . .
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Aruitoxt provided by Eic

‘ R .
' . A .
by,the'ekéﬁeniaryaclassroom teachers. .The Hidatsa language course

¢

materlals ‘include the Hidatsa Teacher s Gulde EEEEEBEEEZ.LGV81 ang

one booklet, Cozote Chlef and the Two Blind Men (40 pp. )\ﬁ Materlals

e
- \."
.or the .andan language course 1nclude the Mandzn Teacher s Gulde.

Elementarv»Level, one booklet,_Old Man Covote Races. Buffalo (44 PP. )

-

. . -(.. . .
and visu%} éids'in the form of more :han'lOQ printed drawings and 59

-~ 3 s . B
> A .

numbers on cards. The four stories in the foregoing booklets ‘are
the }espéctive tribes. Ihe teacher's-guides

)

traditional tales.

are composed of eﬂeral ané spec141c obJectlves, lesson planms;, and
~ . c . . . .

.

learning activities and vary -ﬂ length fron appf0X1mately 120—130

;!,"u .

pages. .
’ B - :

Other materi als wﬁlch have been develobed ot are in the, flnal
\ - . ‘ .

Dhases of developnent are. for general use and not just for ClaSSIOOm

B ?

use. In the process of belﬂg oublﬁshed is Eartblodge Tales of tbe
’ g

Up&e: ﬂissouri (124 pp.), a co;lechlon of ten Arlkara six Hldgtsa,, .

-~
9

-and nine Wandan ~°Ees printed in”the‘three reSpeCtiVe native langlUages

g .

as well as ;ng11§h7 There is aPso a Writer's Gulde for Hidatsa (30,pp,)

a . ~
F L N \ a

whit¢h is currently belng used in the Wandaree communlty and in the

. s -3 Co .

high schbol: Dictionaries for allzthree languages-will not. be .com~ .
o N S . L o ’
pletec until the linguist icd. research is. flnallZed.v :
' ’ 2 . 2 _
N ok . . mee . . -
.- Leacher training workshops related to the materlals were provVided
N . a .- P . - .

several times over the pa&f school year, 1977-1978. Inrroductory Wsrk;
. ’ . L4 / - o : . . .

shops were Qéldain the Summerléf 1977 at'éacﬁ of\the thrge.commupities,

“ \a ~

A joint workShbﬁ f or “he three ;anguage programs comblned was held ln
R S
Fq}low-un workshops were prov1de§ ln the spring of 1978

.
. .

. oL
shield and Mandaree teacners.

“
-

-

- -

.~ . . .
— . s

g




Evaluation:Procedures . : .-

. The evaluators' acquaintance with the teaching materials developed

.

by the staff of the North Dakota Indian Language Studies‘Program'began
® " . R R "

in January, 1977. 1In the'spring, Dr. Ahler was asked to evaluate‘a
~ proposed 1977-78 Teacher Tralnlng Program to be conducted by the staff
* L

’ 'Tf of the N.D. I L.S. Program. This evaluation was submitted June 8, 1977.-

—
-

< “ . The staff;contlnued to send us"upédated.lesson plans as they were de-

veloped»jn the three languages. We were alsq in pErlOdlC contact by

telébhone w1th the staff during the school year l977 1978} vIn addition;
’ '{i in the spring of 1977, Dr.-Ahler attended a'lecture by two of the prograd's )

SRR s

Because the evaluators are not trained linguists, the focus of .

’

¥ .- linguists held &t the University of North Dakota.

v

R

tnls evaluatlon is on the 1mplementatlon of the llngulstlc teachlng

s
>

.materials and the instruction of the three"languages in the elementary

2

v

_Schools’on the Ft. ‘Berthold Reservation. Other aspects of the program “s

-

. ) . S
ES

- have been examlned but not td, the same extent as the 1mplementatlon
' s ' - ‘ : ;" N

-
.

. _actiyities in the elementary‘schools. ' . . y

- % Using the Teaching materials, the’NEH grant proposals and vafious J'

CL . . .
. ’ R - 4

‘earlier- evaluations as guides, five interview schedules were designed
s < ' B . ? oo >
in April, 1978. These interview schedules included-one each'for: teachers -

[} . .

kthose who were” actually teach1ng students one of the three languages and
4 . : .
_,{-:;: us1ng the N.D. I L.S.P. materxals), school admlnlstrators (related super-
B intendents_and/or_principals); other certifled teache;s (in'the/%hree
:deslgnated schools);,students;‘and parents (See'Appendices A; B, C, D, ‘;:i

3 . T o . ( - . L o .

\ 1 . ? r
] N ‘ . B _ B .
"and E), .It should be noted that'the interview Scheﬁules were based to

. . . ‘ el e A i
- some degree, on our experlence with other curr1culum evaluatlon actfv1t1es

. « 5 - . . -

- in North Dakdta Indlan communltles. " - . ) S
) \‘1 "-"_ - - ' ’_a . ) . ’ ¢ e 7 ’ : . ; .« . .
RIC:- - T

1 ’ ¢ : : -
L N . - . . o6 . LR L. i Py
. . ¥ - s / B

1.
1y : .
2 i - -



3 . Im mld May, a visit was made to 1nterv iew the staff of N.D, I L.s.P.

at Mary College, Bismarck, North Dakota. At this time, the curriculum
. - B . '\

specialist supplied information on the background development of the teaching
. & . . .

materials and on the particular people involved in the program at each of

J the three elementary schools. A total, of ‘two weeks. was then' spent on the

¢
.y \
) 'w'

Ft. Berthold Reservatlon collecting evaluatlon data at the threé- schogls‘

-

At Whlteshleld where the Arlkara language\ls be1ng taughtd the

prlnclpal evaluator attended a N.D. I.H.S P. staff conducted workshop for

- [ ‘

.. ¢elementary teachers for a half a day and also attended the college

P

class which was bEEng taﬁght to adults on Wednesday evenings. Inter-

>
_v1ews w1th the teachers -and the superlntendent were conducted durlng the

-

school day queral attempts tq interview the school prinﬁipal were

>

unsuccessfulk Students were interviewed at random. during the lunch

(-hour..'The Arikara languag® teacher assisted in.locating parents to

- S ) ) . . ,
interview. The parent interviews were conducted at their place -of .
/ _ - : " )

- . . 5
. - s

- work, their homes. and at a Head Start gathering which many attended.

~ . . : .
ce

At Mandaree where, the Hidatsa_languagexis.being_taught,-the school

M . -

: . ° N\ _ - . : .
yvear had already ended’so that~schoo% was not iIn session during the on-

. .
. “ . .

site evaluation. (The vear ended-one week earlier than scheduled.) The
o RN A _ ’

former elememtary prifcipal and one ef the temcherS had already left
. ’ o N :

_the a;ea?}“The.new'p¥incipal, the superintendegt, and one teacher were

- . .

‘A

~

o

=+ interviewed at the schoold All other téachers, the parents -aad the.
. e - - - . , “ 4 .
. students were interviewed in their homes ) ) {.
» . - . ~
: :' . . . ] : .
. At Twin-Buttes whe;% the Mandan language is bei: - :ght, most of
the interﬁiews ere ‘conducted on the last day. OL sghool? The principall.
) ’ N i ° . ’ [hd ’ “v 2" .
_hdd 1ns1sted orv that day. for the interviews. There-was & school program
. . D
fox -the parentS'SO\that it was possible to interview all parties .
. : - . -
Q '\ ’

’EMC’" -

P . o , : & : . ‘ .
I \‘

LY
< o~
$
L

<
.
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Aruitoxt provided by Eic

& _ '

. 2t the gcpho? faweyop, the festivities of the day tended to interfere
. P j'uatio : vy . N o
with the ev? N agriVities and(only, 2 limited. pumber of parents and
& Wil o ‘ . ' )
Students w@f llllng- to eIlgage serioygly in the lnteerew/Process .
- hd . ‘r\\
- i ‘ , ‘ )
; :
! -
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Evaluation Results. N.D.I.L.S.P. Téachers , o
»\\ . \; . o

-

‘. There were two teachers of the Arlkara language at the Whiteshield

School. Nelther were cert1f1ed elementary school teachers;. one of them

‘

I

the other *an older woman who was & native. speaker was des1gnated ‘as a

P
~—— . - -
o O

consultant in the native language classroom. Both were considered teacher

o 8- -

< ’ > B a . . . - - - . - g
{ aides by the school. At Mandaree, there were two teachers involved in

‘thejHidatsa language course. One was a Hidatsa woman. who’ said that she

. s
-

was "still'learning the language." She is a certified teacher but for

-
»

. . . : » - ’ - “
some unexplained .reason was emplo&%d as a teacher—alde by the school.
. . ) 5 :
. The other teacher, a non—Natlve American, was. tnavailable for an inter-

) . . - . v
. A \

view. " The two Mandan teachers at Twin Buttes were native speakers

’
’ -
-4 u -

___;______h;red as teacher a1des. A1l except the teacher whe was not interviewed -

I
weré members of the tribe wh0se language they were teachlng.

<

-Ihe Arikara language course began at Whiteshield in'October 1977
. and serves grades'KQS,Qfour days a week, 15 minuvtes a day. The'Hidatsa

v

language c?ursq began at Mandaree in September- 1977 and serves grades

4 "

l—6 five days a week 15 minutes a day _At Tw1n-Buttes, the Mandan

- language course,began after Chrlstmas vacation in=l977 and serves grades
, .
(K-6, twice a week, 15 minutes a day. The Whiteshield an\ Mandaree

o

®

teachers cons1dered that the time allocated for the1r classes was"

>> sufflclent. Both the Twin Buttes teachers believed that? théir allocated

r

t * time was insufficient.. The teachers reported that 50 students partlclpated

~. -

in the Whlteshleld classes, 60 students in the Mandaree classes and 50

k<
t,

«

in the Twin Buttes ™lasses. The Whiteshield teachers indicated that all

‘ﬁ of their students were members of the Arikara tribe. The,Mandaree-teacher

- - - R ) o - o . ~—

ERIC =

Aruitoxt provided by Eic:

fo—t
O

was designated as the d1rector of the Whiteshield languageﬁprogram and \

4 ~

©“



u

‘e

s
//’

o

ackﬁowledged that there were four white students and six .

students from other tribes, including Navdjo and Cree, 1im her Hidztse

o . v Ao g
_classes. " The Twin Buttes teachers estimated that less than half of their

students were members of the Mandan tribe. The mixture was not regarded

>

'as a problem by the Mandarer and Twin Buttes teachers> The Mandaree and

a

Twin Buttes teachers repc- .nat their students had volunteered for the

" native language classes, but neither of Ehe whiteshield teachers was certain

how the.students were actually enrolled ‘in the language.hlass, All of the

|

teachers suggested that the number of students In their classes represented

[
3

= - - . i‘
all who could possibly be enrolled. The Whiteshi=ld director-teacher
AN

4
-

estimated that only 5% of hersgzﬁae§L§~had the-oppor::nity‘up practice the

) . / .
. : , A
language with parents or other close rel;ETVea. (Judgiffg from parent

N » -

interview data, this isiprobably g@%étly underestinated.) The Mandaree

-

teacher concluded that all except the non-Hidatsa studenes were able to

practice the language at'home. The Twia 3Buzzes teachers were unable to

make an estimate about- the number of chiidren z2ble to practice the

language in the home?” ‘ J - ,<ivﬁ

"All of the té;chers had-attended Fraining workshops conducted by
i .

S/ LA N
the N.D.I.L.S. program. The Whigeshield director-teacher had attended

e

three; the mative speaker-teacher had attended only- the follow-up work-

- shbp. The Mandaree teacher -had taken part in two workshops (August, 1977 -

and Spring, 1978), and the Twin Buttes teachers had participated in only

-t

~one workshop. Every teacher indicated that' the workshops wére\helpful.

The two Twin Buttes teachers felt that their training wgs inadequategto '

teach the Mandan classes and recomnended that ~additional. workshops be

made available for thqm: Althouéh the Qirector-téacher at Whiteghield
(I : K o h ’ 5
believed her training for teaching the materials was adequate, she wanted



- more preparat%gn in Arikara (she hadbeen iearning it' for the past -
= . e

- N -

2

Only the dlrector—teacher at Whlteshleld taught ‘her classes with - .
the aid of |a natiwe speaker. She defined her own‘role as "folloﬁing

theylesson plans and helping.the students practice the Atikara words.";

R . '
~. The native speaker taught new words to the students twice a week. ;
c'-)- : . 3

T

“The director~teacher assessed this situation: as "satisfactory, but\\ .
she also felt that she could teach the classes‘without thgghid i-a .
. - - - N

native speaker. The Mandaree teacher described- her tgaching rdle as

"visiting each ‘classroom and team-teaching with the classroop/ tieacher-

~

whose role is mostly passiVe. The Twin Butées teachers d{d not spec1fy

-

their roles ini atlon to the regu ‘5* classroom teachers. - ;Q N
'y

. .
i .

All of the hati?e‘speakers regarded the written language in this pro-

gram: as generally accurate, but all expressed. some difficylty with the’
. . - - 3 ‘J:\ -
sound symbols used._  Every native speaking teacher had learned previously.a-r

v
r

different syﬁboi system. ‘The Whiteshield native speaker-teacher learned the

symbols that. the missionaries used for Arikara in prayer books. The * T

>

-

Mandaree teacher stated that she had difficuity only at first because "the

L

church symbols for Hidatsa are different," but that it was easier for

* . her after the workshop. Only the Whiteshield director—teachef had no

dlftlcu1ty with this program's symbols because the;\are the only ones that

she has ever.learned; The Mandaree teacher stated that the 5th and 5th graders;'

the only chlerc at Mandaree learning the sound systcm, had no difficulty

.

with the sound symbols. ‘ o o o

- -

All of the teachers felt that the instructions in the teachlng gu1des o

were suf icient for teachlng the lessons effectlvely.‘ All of them had
: »
; 3

impleﬁeﬁted the methods and activities suggestea'in the guide. although the

- - .
.

- .

0 — o . o . o : 2 )
'Egég; A . N T r ' o : _::. .
— i LT T 12 ) - - )

i
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».teach*r created ‘her own*games numbers on flash cards and plctures.

.3' C . . N . ’ . a..———-

Tw1thuttes teachers indlcated that they had "SklpDed a lot. Every teacher.

\

v,\

belleved bhat the.students had responded favorably‘no the suggested methods

B

.

'and'activifies.l Some changes in the suggested methQﬁ$ aﬁd 8051”1t1¢5 Fhad

<=

L 2

.
] . > - . K |

RS _,;\‘ o
been made by all of the teachers. Thé Whlteshleld dlrector-teacher had

.o f Lo
d - a,"'_ [ :
’

- -

-

L. . . 2

. ~ - e

uttes teachers had relledvon thelr own knowledge of the’ Mandan

- - <o o

language for some translatlon. .They all felt that the students had

-
ES e R g

7 responded favorably to these ch es. (The Mandaree teacher suggested

. ~ . .

kteacher reIated ehat the "Arlkara only tell storles in the fall and w1nter,,-

'Tteache “had received favorable

reported that alot of t

_ 1nterest1ng, and’ they concluded that the students llked them. :The Twin

" for examplei that the_students Had “learﬁed qulcker w1th the games. }

> A

mpanylng the Arlkara%iessons, but the ‘;

There were no

' other teachers had some and.found themjuseful. S o, -

The Whiteshield and Mandaree teachers.regarded the stories as useful and -

o
. ' ' L -

‘Buttes teachers had not used the storles. The Whlteshleld native Speaker—

k K

but the story books can’ be used in the sprlng if they ‘are read in Engllsh
The Mandaree teacner added that the'Students had l{;ed .the s;orles best

when they were read in Hldatsa. - ‘ i

Every teacher agreed that the-students have learned what they expected

-

e,language classes. They all concurred that the

them to - learn 1n the nat

,native'language claSses ha promoted a positive.self—image'for their"ﬂ
‘Arikara, HidatSa,_and Mandan st dents. The Whiteshleld'and Mandaree
eactions'from the parents andicommunity

o . - s

?‘

members concernlng the natlve'

o <

adults th1nk that students are d01ng well,

A -
-~

they hope that it w1ll,cont1nue,' and "one parent is taking the-college

N -

N - .
. . - .

“parents had the students_uSe*it (Hidatsa)*in the Christmas program.”

1 ¢k ed the order of the lessons and added storles whlle the Mandaree S

4

anguage program. The Whlteshleld teachers-_Q

class so she can‘help her chlldren.' Ihe.Mandareefteacher'related:thatﬂthe'y

.

w
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T . "It must continue.s Why is it listed as a foreign language?"

» - \ o - " te ~ P2 -
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. - . . ) . d -
A P i i - \ - - .
- - - -
M N - 1 -2
, g ~ i N ., » . Y . ~ -
~ PV , N L4 ‘. . - .
< * -
B . e N . - . \\ .- . 5
. - o A
' P v -

_“' ‘The ﬂhiteshleld teachers gﬁd meetlngs w1th af‘least one of the N D I L. § »

-

-u‘~ A N . ‘

program d1rectors almost every”wéek.51nce the language;classes began.-gIhe .

- - -,

s - - . - -

Mandaree teacher had met. w1th the llngulst six tlmes and the currlculum ’

. . - .
- T L ~ ‘0. 2 -

'speclalist twice'to‘aiscuss the,progress of the—Hldatsa"language classes.r

. R 8 - V)
R v. » PR, e - N .

.~

.
L

The only contact that the Tw1n Buttes .teachers reported was atrthe one - - A
'°workshop they had'attended. The Whlteshleld and Mandaree teaéhers Judged
.l" the program‘directors to be helpful 1n ‘the 1mplementatlon of their native w 7
' X K ’ ) :

~ ‘ -

Pl

language classes and they reported that . a program d1rector "had occaslonally -

- A -

observed,in their classes. Only the Whlteshleld natlve speaker—teacher and.

2y

. the Mandaree teacher really expected to continue teachlng the language

" class after the proéram llngulsts withdraw from the school program. All

o J - .

~of the teachers wished that their schools "would support a native language - T

course ‘as an on—golng part of the school -curriculum. The Whlteshield and

a
. <

Mandaree teachers preferred to see such a course as part of the core

—1’: M

curriculum, but the Twin Buttes teachers were in favor of the Mandan

-

v language'classes heing elective.or part of an enrichment program.

< . - 3 . P . i . -

A1l of these teachers empha31zed that 1t is 1mportant to encourage the ST

.
.

continued usage of their_nativ% languages rather than allow them to become_:
. . . : ‘ g . '
-extinct. Every teacher described this language program as genérally syccess— -

-

. . ful althoughethe Twin Buttes teachers were somewhat reluctant to make a judgment

- . B . . L Y . | - .
after so .short a time. In addition, each teacher offered comments and _ v

© . "suggestions: -

?l’

""" Whiteshield: . _ - L _ , -
- "It-should be continued.” '_<; . - :

.- ' - -

-

’
’
4
.
»
A 0
) /.
X .
N e,
’
Wy
- ’



Mandaree: _ . & h,”. ﬁi

4(‘ . . o

S + .. course. There should be more story;booklets.' Maybe they
- B . could p0351bly combine the language ‘program with cultural
v . e . T learnlng.. There should be workshops for parents to learn

. . ment."
_Twin Buttes:':

S - A .

MThere should be more- workshops.

R

- "It should- be continued." The nlgh school should have the -

- S - the new-sound symbols--I would encourage parental 1nvolve—.

- - = e 0 e e N e
- . "The classes Should be longer; we. need more older: people as
b a1des,-and more cgmmunlty 1nvolvement." . ST
e - S ro ’\ . o * \‘:" .
. . o © ' Lo s
School Administrators < ' . T

< . .

e ~

®

";ntengent at Whlteshleld the superlntendent and recent principal at

A

>.

. -

the Mandaree elementary pr1nc1pal Were in those positions when the

—v ’ .,

N. D I.L.S. program was 1ntroduced 1nto thelr schools. The Mandaree
. S e
prrncipal had been a teacher 1n the school when it began'so she was

s - ~ -
- -

LY

s . thoroughly acqua1ntedrw1th,the program. Everyone of them was favorably

r -

dlsposed.toward having, thé nag}ve language classes in the1r schools.‘

° - - o -~ P - .

K -

. admlnlstrators felt that_more activities were still necessary. In
. T . s . . . Ly Lo o R

'&,.

o .

- e ‘
N speakers. An admlnlstrator from each of the three schools had observed

- were 1nterested in the lessqgs. They also descrlbed the teachers as

.
5“ -

dplng a competent Job of teachlng. Even the.one administrator who had

h . . . \

not observed any of the language classes waslconfldent that the teachlng

)
s was~compitent

‘Emc\ <

Aruitoxt provided by Eic: . -

< ’- : Lo - : - T -
addition, they suggested additionilzteacher_training for the pative -~

The admlnlstrators 1nterv1ewed for thls evaluatlon include the super—

Mandaree _and-the pr1nc1pal at-Twin Buttes..'All,,with,the exception of:

4 v -

all had seen the materlals and lessons assoc1ated with the program and con—-

s;dered them to. be generally adequafe for teachlng such a,coursevﬂ_Iwo .

: \ in the natlve language classes and inferred that theﬂmajorlty of students,

2

They :




4

L4

- the native language course be an - electlve or//nrlchment

,

-«

Every admlnlstrator

. "'P%
," - A o~

dir ectors. The Whlteshleld Superlntendent had - conferred w1th program

. - —,f/ -

~

,

A ;
-__-Hirectdrs 'over a dozen times, whenever problems arose;' The two.admlnls-‘//

- E
- ) v Lr .'1\.

«

"tratbrScat Mandaree had met W1th/them tW1ce, and .the Twin Buttes pn;ncrpal

»\6 *
. 7 \_2 .
Qad three meetlngs wlth program dlrectors. Each admlnlstrator 1nd1caéed
Y - . - O
that the program d1rectors had been helpful in the 1mp1ementatlon/of the
e . L e . M
o s : /

native 1anguage c1asses,9however the Twin Buttes prlnclpal suggested thdt more

contact--at 1east once a month--would be more deslrable. All of them had

~

attended N.D.I.L. S P. workshops and fqpnd them to be helpful -

Every admlnlstrator expected to contlnue the natlve language classég
- > "
'after_the program:llngulsts end’ their involvement.' All of them expressed
‘J - : /

the 1ntentlon to adopt the native lan uage co rses as ongoing as ects of
guag o8 g 8 P

A

) R
the1r schools currlcula. The Whlteshleld Superlntendéht preferred that

&

£
Mandaree superlntendent suggested ‘that - the/course be part of the core

/

currlculum, the Mandaree prlnclpal favored it as an electlve course. The

L / -

. Iwin Buttes pr1nc£pal thnght the course shou1d be part of the “core .
s - . ) ¥, L S S ”

’,

'currlculum. i ‘ , o A L - .

< ; hd -

Reaction from parents and commun;tygmembers had been conveyed to all’

_— ¥ : . .

of the admlnlstrators. ‘It was, favorable for all excep? the Tw1n Buttes

“ -

prlnclpal who estlmated that “75& of them~are proud to hear the ch11dren

/ . N

'us1ng the'language (Mandan), but for'ZSA there is conflict over which of__ﬂ

¥ <

- : / A

" the three languages should be’ taught at Twin Buttes. " <The two Mandaree
. . - " / » R ) )
admlnlstrators.%ndlcated th?t "1t is needed badly," and "most parents are
‘ ) . - . . .. . a - .
@ : very glad to have ic." --__f' e ) ' . - -
e 2 . / A Ce T Lo N - .
L All a reed that it ls 1mportant to encourage the continued usage of
‘ ‘5." % , o
’ T ehe native languages rather than allow them to beéome extlnct. Each
<. S } \‘- : h - L i
~ L ) a . :‘ . - YL
‘ . \)‘ oy o ‘ ::..v\ g‘ o v o . 1 6 o
EMC s ",.;. oo ‘.,-. (‘ . j’ \\\5 . B
3 . o o ¢

Aruitoxt provided by Eic:

course. Whlle the .

»

"
LA
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bellevedethat the natlve language cLasses had promoted poshtlve self—1mages->

__.—-——-‘—_F—ﬂ‘ - s ° "

for tHe Natlve American students. The Whlteshleld and Man aree admlnlstrators

. -b- . i \ : - A o~

3 : regarded the natlve lgnguage program as generally successf l. The Tw1n l_\
S ‘q- 4o r"' . - ..

Buttes prlnclpal dld not conslder the Mandan Language program;as\ziuccessful~

- N >

only because of 1nternal school pfoblems Addltlonal comments and ! -
suggestlons were offered by each of the adminlstrators.. ' 4
. . ) ..‘ ‘ ..1 7 o - i -

. . ’» _‘v.. s B i h . " . . . .
- ' Whlt6§hleld: . PO / ,f‘

SraTel

o “ "I wish ﬁ%at it .could be’ funded on, a fore stable -basis.” .
: : L c S AN : - R .-
<€ Tl . - . e \ . thes . ™

° \

-

. ** " YThe in—schgﬁl staff and faculty have\Hone a goodijob."; - L7
e ;  "'The help we received from' the linguist " was invaluable.
e "In order to succeed) I feel the . program will need - ’
" . contlnued guidance. - Learnlng to write Hldatsa is_ tak- -
N ing time and both- students and parents w1ll need to . ..
- bécome familiar'with the " sound alphabet [1ntroduced by : »
" Maty Lgllege] to overcome past experlence ith efforts s )
jto prlnt h%pms, etc.- o

.= . -~ . A ‘f."_l P

Tw1n Buttes. _ . ; ';hfzfi i f\\h'

“

@. - ‘ . ‘ .-' - [ o ) . N ..4 . ) ’ 4 . ..I N -v. ) ‘ »
" ¢ "We need more t:une for the class.. LT g\ R

- l.‘).l ..a‘ ) A— » - .

- . . = I . T i : R . e :
& o . . X ) - L -
- B ~ i i—- s ) :

: L ; - - L o ! ’ . ‘r-_
.+« Other Cert1f1ed Teachers Co o S
) - R e R TR : Y,

Fodr teachers other’ than those Involved 1n the N D.I. L S. program were: -
i ] .-

N

-~

1 % -

1nterv1ewed at each of the three schools for-a total of" twelve.a All of :

e

‘theSeiare certified teachers except for one who ls‘a teacher—alde at .

K ' H 7 . o C ” L
, ) : . o .. . _ - i . .;. . .
Mandaree. . The majbrlty of'these certlfled teachers ‘are . Native Amerlcan; g

- -
.

'ana most of these are members of the tribes lnvolved in the program. All of

- .

‘the teachers had become acqualnted w1th the language program at a N.D I.L.S. P.

ESY
L

&orkshop in August, 1977. One teacher at?Whlteshleld had become 1nvolved

"in. the early development -of. natlve language courseS“by wrltlng lessons £or

w
‘a Tltle VII prOJeCt in 1974.- _ ) By
B . - - ‘ -~ - -_ . .“74 B . J r.’ . '\ R
— . . . . N . N < "' . | - . . - i .
.... Provided by ERIC .i- ; R -v\ '_’. A’a .‘-. . . . ., -—.-—‘\ S . f.‘.n_- V. . . -
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Tt Three‘WhIteshleld two Mandaree, and four Twln Bﬁttes teachers had '
. - . ) ‘ B _ P ‘\s &
- obserged 1n the natlve Ianguage classes in the1r respectlve schools§ Tw ‘
- » S N - -8
- Mandaree and four Tw1n Buttes teachers had d1scussed aspects of the natlve -
S R
%language classes w1th the teachers of those classes. All twelve of the Lo R
) -. . «< - - ‘./-:"" . C.
teachers had seen the native language teechlng materials. All four Whlte-zf:2§
- - - . \:-"m-. ™

':Z_shleld teachers rated the Arlkarg/materlals\as "GOOD " and all four Twin ~’

-~

e Y -

teacher ratlngs of the Hldatsa materlals were va led'

B - y; -
‘one,as "VERY'GOOD'” one as "GOOD"" lthough she had "mlxed fé%ﬁlngs over

.\‘._

- ./o )

e . N

t reason for th1s low rat1ng as a spec1f1c cr1t1c1sm of the methods used

o °

the N D. I L. S. program. All-twelve teachers were supportive of the

- . . - ) . : ‘ N = ,. * . L LR
ative-languages being taught in their schools. ' ) 4 o
) NS . o > . X N v .. i ) - N . N

Pt T ) - SR R S e L : p S
P ing E@d,carried'bver int. elr own classes. Three of these ‘teachers had -
H . . T . .o » . ‘.s . _—

& e T R N ‘ A
. deliberately initiated the carry-over by. using Arikara words_ln'thsir sub~ -

- A . - . . . -

“ject areas'andihy'correlating the language ‘aetivities with their efforts in

[ v

. -~ s

initiated the use of;Arikara”words. Three of the teachers at Mandaree

- . - R -
. . ! . N
-

o -.'éggcffied some carrv-over~of the Hidatsa language into.their’classrooms,

' -
° .

Thls occurred prlmarlly 1n§the flrst grade classes, partlcuIarly in the -

~ ) ..
.- use.of numbers._ Three of'the Tw1n Buttes,teachers.also:reported t?ét they :
initiated-Some-reinforc nt of the Mandan language.

- =

- - | . . .

All twelve teachers were in favor of continulng the nat1ve language‘

- . . . . e
b s

- classes after th~s.year.j However,-bne Mandarée teacher prefer ed the

- PR I ..

selectLan\o- a new teachen.for the Hldatsa classes, and,one Tw1n Buttes

P : / s - .
teacher felt that the Mandan classes should be,electlve_rat%érrthan reguired.
- » . . - « ) ] " K P
Q .7 o . R g ] m. S "

- 7 -»> . . . -, L e
C A . . . v " . LA

*tﬁtzllgfour Wh;teshield teachers-indicated;that'the:nativenlanguage learne:-

IR .‘Buttes Ieé\Pers rated the Mandan materlals as "GOOb " The Mandaree 7 -
one ‘as "EXCEggENT "

the symbol usage- and pronunclatlon"), and one as "POOR." " The latter expressed:

Arikara culture.__Ihe-otherjteacher stated thatfstudents in'her class e

.-

)
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AR All four of the teachers at Whiteshield believed that the Arikara classes =

[
-

.« . had ﬁromoted a positive self-image for the -Arikara students.\ Threé of thf»”

> s .
~a " ..
. > b . R RN A -

T -f'Mandaree teachefs“indicaﬁed-ihe'same;forlthe Hidatsa_students, The other - - = . |
"N e T . oy . “ - : . ‘_‘ R ) -
o Mandaree teacher simply stated "Learning'the language hd€ nothing to do - |
e '~ ; " ¢ T I
T -~ with it." The TW1n-Buttes teachers were reluctant to make a?gudgment. i

b . |

7Three of‘them felt that it was too soon to know what impact the Mandan

- - -
. —

language~would havefon_phe selfdamage of the students.’

i . ‘;‘ ﬂThree_of the four teachers at each of the‘three'schools.had received
- R A} . a . - C.
1reacﬁion frém parents or. community mepbers concerning the native language T

« *

i -

program. Th se teacdhers made the/fol Q?ng comments about the favorable_

reactions: ce .

- ‘”Whiteshield: 2 . - . S SRR o ¥ N

: ' . - , : . - N B <
o R “ﬁ_u”The older people are pleased w1th how well the students o
' catch onp . - o , . . . , ' L
. L “They [che parents] didn t realize how well little i - )
R R children picked uplthe language.” co. g . R .
L . \ : : o ‘ . <

B "Although some. parents don't speak Arikara . themselves, '
they - feel 1t is good for their ch;ldren.

S _"IMandaree:' B P C
A SRR » S o . :STB
St "It 's very important—-it helps parents to practice

their own. language AR - . Lo SR

-

n

- :'.i "M&gt People are in favor of 1t " 'dyu" B ' SR

. oo L . . T . C 4 - : - ) °

ooy TWln Buttes.',“ . - : ot LT SR

" 0 B - ’ ) - ‘0-’ .'f . ' ‘ - - o

l’v o ”ﬂ O ”The older people like it." - ..

E' ' = . . - : - .

B _f“ "The older.people are proud to have the childnen learn L
. ) . .:;. Mandan." . , - -

T Two”ManParee teachers reported some/unfavorable reactions about the Hidatsa

D " ) (. . .. : . _. ) K _

' %, iangUage?program.~w L L . ' .}L

-
Ay
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"Some negative feelings. are about pronuncfﬁtion," oo
. . ’ ',‘_ . r ‘}_ . . ..‘" :.»_:2. ) S . ‘
o T , .""One father thought that English“shpould be stressed." «
SR I L - SO g ~ T T
o . -y . PO S L N SV
: : )/fd; All.kwelve teachers ifldicated tHat they would like to see the parive
. . CoLL . .o : : , - N

- ' - . - . ® - . . . ) s )
language course as. an ongoing parc of their school's,curr%¥ulum- fen were. , -
] . .

. ain faqor>ef‘;he.§asive language program offered as an elgctlve OT g an ' -
Yo i B - - ' [
_ earichment avgivity. ~Oae ~Wandaree teacher proaOSeC that the course begln - \;
o ‘ - : R S v , C.. L
as required and la:er become elective.’ Similarly, a Twin Buttes teachetr: .
. o . . . @ . o : ) o
. . : . | o } T

_ suggesgeﬁ tha:.the\course be require¢ in elementary school and offered as .
' X - { - - . . . . w . ] ," - - .
: . an e¢8Ct-Ve in hAZW_bChooA._,nleQ:—tne,teache;stElleved that;lt Yo L.t

- % . . . Sl -~ a . .

“#  impoTiant to e'lcourage the contlnuec usage df the ‘r,l.c’?t?_ve 1anguage rather - -

.2 -

» C - N -
~ rhan allowing ic_ro become ex:ingt. All four Whlteshleld teachers evafqated

cey
=N

-

A4 -

A\

=, the Arikara language’ program as generally succeszul. Three Mandaree )
' Mo ' 3 3 ¢ S
.,-lreacners rated the Hidatsa language program siﬂilale, but the other one - -

[

“d;sag:eed with :heaceaching methods. Three Tw;n Bultes teacherS felt that e .
~ .
tHe Yandan languabe program was generally succeSSful and'the other stated,

k; - . "It's difficult.to say--a full-time teacher is /fieeded " RN

: - . ¢ . 5 . . R _‘ N -
; - Further cosments and suggestions included:
. : - .

\ w:qf:esz\ield:‘ ‘ o S : L

X L T .o M .

- .

. . A L. q, . - . . ) R o V- .
SLes .

. . v, v u- - g . 1"- BRSRLE :
. _ . 's very valuabie and.important.”’. - - AR
. ) T. . ' o . . . . e . g ) [ N I~

. "We need im)' s _. N o - [ -y
R . WS . . ’ : I

B

- . — "y

*L bnou‘d 82 continued. I would like to learn Arikara
yself, TR LT T U

g s . A i LN ‘.-o . . ‘

- N L Py
"Compreae :sion should be stressed Sker drilys in pro-‘~g' '
- .nuncédation.’ Dronunc1at19n should Be drllled with the - E
. . . realization that the accent will be picked uyp-very
gradualzv by adults and very quickly by yOung chlldren-f N

- . R Cm -5 RS
S _ ‘(andaree. ’ - : N 7
. - ] . - K3 : .

. "The children are motivated, but there ré'prodhnciation -
conrlld“ts 0 a limited ekrent. : fa R )

Qe : . | ST g : o
[1{“: . s, o . N e o B
o] . A TN o 22(} o ST R
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"I w;sh that culture could_be comb1ned with the language

class. Wé{peed d workshop for communlty members and .

parents~ P ‘ . , -

‘ - \ ’ . . - "' z ‘ - . A ’,——"‘-‘?‘
P . . : : —

. : N . . . - P
7 need mqre interesting materials and more activities."

-~ - . -
- . . . 3 -

N A g, "The.classes should be- more than 15 mlnutes. - . ' o

£ Tw1n Buttes. ’ C L N ' ®

e . . - ) - - e
p- . . . L \-_\‘- # fat

PR | - ,', . "They should have 1t everyuday, and 1t should be more.4 -
: fteam—taught. :

< - i . . .°"v

A

. - T "They nEEd a full—tlme teacher of Mandan..

e,

v - M c e .
g . : ?.--/? "They need more class time and more audlo—v1suai a1ds.- = . . '
N . . ' ..',> . Ve . . . . . N . . _\
A (R 4 .
{I . fi’ .-, - YThe class.should be 20 minutes. for thenyounger‘students Y - =
, Y - &7 and thé:.classroom teacher should be more involved." ) -
L. - . . ’ ; ! . ! -/ N / . - + . N --”
P T Parents and,Community Members - o . SR
) T \ _.o' Y - B
. ‘\:J. - Seven parents,Jjncludlng mothers and fathers, were 1nterv1ewed‘
v P . . ' - -
~ at Wh;;eshleld. Thfee_parents and one older female community member D . -
" - 4 N e N . . -
S Jat Mandaree were interviewed. At Twin Buttes, three parents-and a : . ’
. L - . M . r oLl
9 N . . . ‘ R P ! ) -

- S

. grandfather were‘interviewed: A few questions in th31interview'schedule ~
I ‘ . |7
those relatxng to your chlld" - were 1nappropr1ate for the communlﬁ/)ﬂi'

; .

members. For th1s reason, ‘not all questlons have a tetal of. fifteen .

.. |- responses. ' Three .of the Whlteshleld parents, none of the Mandaree »

ass parents, and two Twin Buttes parents reported that they had encouraged

. < . o

- - : - -
thelr children to enroll 1n the natlve language classes.' of those_who, -

- - - . ..

had not encouraged their chlldren, most were ‘not aware of the language
program untll after the1r chlldren were already taklng the course. Three )FS

. k. hd . .
.}S% S Whlteshleléﬁand two Mandaree parents thought that the school had dec1ded . z
. ' =

that thglr chlldren should be enrolled. Ghe Whlteshleld parent had Tl

L allowed the chlldren to make the dec1s1on.' One Mandareé fath T belleved ' ’

5 . . . o7 . ' L
» - . i .

chat hls w1fe had dec%ded and one Twin, Buttes parent s1mply did. not know.

j(

. iﬁil' ,‘éi:Afl‘%f*the respondents 1nd1ca}ed that a’ natlve language class is B

~ £ LT ey

mportant - for thelrfcsmﬁggntles and for thelrrown chlldren‘ However,'one R
% P £ _ _ - - v

\‘[iRJ!: | ‘rfitlfifglﬁfﬁfxf“irl 23].

s m :
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~

P

-

lahguage vepﬁioften outside of class..

-t 3y
- - . -

one ‘pessimistic Mandaree parent believed t

)

-+~ ,use it."

N

\

T replled that they, their spouses,

»

-

¥

or their paren;é were able to speak

communities_should be learning their nativ

Twin Buttes parent did notégelieve that the children used the Mandan

All felt that children in their

lan

ge in school:

Ty

?"

a

%

although
! Ha‘ they w1Il‘probably never_

Three Whiteshield, four Mandaree,-andathrééiTw1n Buttes respondents
R : !

-

\
the relevant native laﬂguage._ Of the four Whrteshleld respondgnts who
- . Y
o replied negatlvely to this qeustlon,_two clalmed to understandﬁmuch of
. , ; 7 .

F

. -the language while being.unable to Speak it.

T om s

One<rw1n Buttes parent”Was;

an Arikara who spoke Arikara but not Méndan whlch her children are

- learning in school.

q -

the.children were learning'the languagé properly.

Wed

$

HA o EveXxyone
’ ) R

. . 'ATwo

. . .

about or

L ' Of the- nlne who had,

-

RO

appropriateness.

the native stories.

were'some story—telllng taboos.

in Mandare

4

12

admitted that it is ”dlfilcult to say what

>

. 7 ] .
“One Whiteshield parent_
P

.-v;

glsaproper " whlle the older

ealed th\tqshe correctsﬁ tdgkteachers sometimes.

speclf ed thae the children used the native words at home

respondsnts-from each of-the three°communities"had-not heard _

'

seen the stori

Id

v

out that'there-are some

et
O

ERIC

T -

’f

T r——

This parent also aIluded to seasonal;storytelling taboos.

!

eight helleved the storles were‘generally apprOprlate
& ' . ’ ‘

Nevertheless,

s

o

s aSSOClated with.the native language program

]

(4

sacred storles that shouldn t be put in books,'

-

A ]

v d . sovperhaps_the taboos were»not important.

.

R AR .
.- and that tradltlonally stor1es (and/storytelllng) must be pald for Rl

] . o = . ’ .-, ) . ’
for their children to learn; one Twin, Buttes parent was unsure of the

. o >
therg were some qualifications regarding

One Mandaree father revealed that after June 21 and

. A

R

December 21 (he was not absolutely certaln that those were the datesj,

Another Maridaree parent pointed

A Whiteshield

.:%

- Fourteen of the- fifteen respondents felt, with: few reservations, that

theTre

He also conceded that "rimes have changéd,"”

T et
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Id . nt . ’

. o ~Q N .
N parent comﬂﬁ\ d POsici"ely'zhabt,there shquld be_m'or_e'stories. . L
T T &1_1’ Of;_ "\ Qspgndents favored /@,e Corgtlnuatlon of the natlve language . .
,V éhelr s é a - ~ ' -
. jlasses dn 74 Chopolb» alchough One Mal;ree Parent was dOubtful %
B & hog o
bOJt the. §v L Q°nt1nulng “the Program, All ChOught that it is important /
tl‘ H s / . -
o en@ourag ;e Qontlﬂued ﬁsage 5% the nac:Lve language rather than—
4 - .
2 .= to _
3 _ alloving st :bu Qome.eﬂtlu‘&c All except one Whi'ceshie’d- Parent
3 i‘s’ )
deScrlbed ;1” nguage program as-< generally suCQessful‘ - The one dlssentlng
. t . .
parent was ZENt only ln chat she’ felt that '15 mlnutes is too short
8-~
. for the claé, t.hat's 1,lofi Qnough exposure to the language.
. | LA '
P Ad-ditia T °mmenf,5 th suggestlm% included: —
~ _., » } ld o . » ‘ . N .
L C Phgeed? A 2
- R ',,ff‘ l;gurse should be. mandatory for all students, . eSpec1ally
, ' i school’ l-acher tha%,ffrench for. ex;,mple " i
nf ) uld 1lke to haVe lt relnforced at each grade level
~ _ . -"fz p ogram ha% ,mproved*‘l m grateful that Arlkara 1s .
‘lb» \. bg . taugh - - - ‘ ) . - . .
N\ . e R ‘ -
. ,f - . -"fp Sshould ha"e it at all grade levels every year—-—even in
. .. . - Hg t rt . . v i ) . . —
. '-'i htulcli impmve instruction--it helps students to under— .
'{ E : »s ® o1ge* Deople" B
$ Mandar? _ - _ : : . N
. d : . k4 . 3
"y , 't Want: thQ language to *d-:" " :
) . ) eyv,. C » : '
3 oo "'144 S doing Phetcy%d-% far. I Would like to see-- . . S e
. ir hlg hOOl " ) . ’ - e '
PN '. » - -11i6 hould Coﬂtlllue , ‘ ‘ ) |
S i |
6 QS . R B
o I\’in B e 4 ‘ , T
) ' e: R . o S T
] wi¥ QlaSSe sBO4y14 be longer. " R e (k
- o » Oy N : K o : ST ) L '
o - "Iéls .l,d 1;1@_50 seé 117 taught more Sften-and on 2 regular.
o .. b2 co T ‘ ' Sy -

Jf.‘.’r .- ::
i
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"ERIC

Aruitoxt provided by Eic:

and a Twin Buttes student claimed that "it's boring." -

Students

~
\

- T o . '- . . ‘ ".' . . 3 .
- Among the students.lnterviewed' five were from Whiteshield, six from

Wandaree, and three from Tw1n Buttes. 1Th y 1nclude boys and g1rls randomly

’ . - -

selected in different age groups. and elementary grades. All are Nat1ve

- .
-

Amerieans; Three Whlteshleld students clalmed to haVe made the dec1s1on

to take the native langnage class themselves; two did not know who made -
the.detision. Flve Mandaree students stated that the school had dec1ded
-'that they enroll; one'said that it was his own decision. One Twin Buttes
student reported that the sehool made the-decision, and two did not know:
S o : - . : 7
Five~Whiteshield, five Mandarée, and two Twin Buttes students lndicated_ r
" that they like the1r native language classes. _The few who responded to
* - :
the question,v ‘what do you llke best about the class’”, commented as
follohs?_fv E \;_ : | H_*ﬂ; L
v‘Whi'tes‘nield: j- R _ . o L - o
;l.ul like theiolder peofie telling stories.“ )
. E . : . - -
L v like talking to the older people." B L - .
. e } . ST .
' Mandaree: ; L R . ' = L
"Drawing:pirtures." o : _ L t | ‘
’ ‘"'I'alki'ng in'Hidatsa.". g L :
"Speaking in Hidatsa." T v o
"Talking to classmates in Hidatsa.™ N i : :t - *;_, i
"l just like 1earning~Hidatsa." : .;.k
. Twin Buttes: . @ ) __ BN

. N ) R
, . . . . »' J' .. . .
[None ‘of the three children chose to respond ‘to this question. ]

One Maridaree student did not like the class because it was 'kind of ‘hard,

There was someone in the home of three Whiteshield, six Mandaree,. and

three Twin Buttes students with whom they could speak the native language. .
. ) \ ' , i

.24

\ . N A '

<4,
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,/-'

Q. ‘ . o . \ . o
0f these, two Whiteshield - our‘Mandaree,‘and one Twin Buttes students

reported they practlced the' WOrds that they learned in school wﬂth these A 7

I

- '

;péople. One of the two Whiteshield students who had no cne at home with

. Lt o
o - o LN

whom to speak clalmed that he practlced with a classmate j"and the_ other
! - . ~ .
student did not practice with anyone: S - T L p

., - All of the students 1nterv1ewed clalmed that they could understand
the native words that their teachers pronounced to them most of the time..

All of the students replled that they enjoyed the storles told to them in

i Y T A . .
their native language classes. Included in the comments about what they
. . » Y,
.1iked about the'stofies-were: "When the old people.tell‘them. (Whltel
o

shleld), "The plctures. (Wandaree), and "They arexlnterestlng. (Twig

Buttes) Every student. except one  at Tw1n Buttes afflrmed Egat they would

. - . s” P

-
L ]

¢ . llke to be able'to take more classes in® the SpelelC language. - The ‘one

exception,"did\eot'know." Further comments included: "It's good." and

"I llke llstenlng to the stor1es. (Whlteshleld) and "The class”shkould

»be.longerrthan 15 minutes.” (Mandaree)

-

[Ty
[l




_ Additional Observatioms - . . -g' . . o -
- v - - ;

The ‘N.D.I. L S. é\\worﬁshop atteqded for evaluatlon purposes was, held

« at the Whlteshleld School ‘Those attendlng included about tenr Whlteshleld

-~ - -
- . ~ o

elementary teachers (all except one were Natlve Amerlcan), three older

oo <.

"+ . Arikara women.who were native.speakers, the directorfteacher; the Arlkara

program llngulst and. the program eurrlculum specialist; The stated

S ‘—‘sgpal of this follow-up WOrksnop was\to help teachers to do thetr own

rev1s10ns, try out some new lessons, and generally, to help teachers to

- -

assume greater respons1b1llty for the program in preparatlon for the Ty

]

time that the.program‘directors{would no longer'be presents Thé. three
: o g e S U S : _

‘ f . . . [ . . -
f - o ‘hour workshop began with an introduction by the program curriculum.

» - o

R specialist-folloqed by a sample lesson on nutrition taught by the local

dfrector-teacher. With the aid of the native speaker-teacher, shé taught
us phraség‘in Arikara concerning eating and drinking. ; The same .method .

Lt \
-

used-in the clasStoom was used. here excépt that the program lingdist

3 . :‘;.-,.-_f:> P . ) - — i
~ " wrote .the words on the board at the close of the lesson.

o PR . 4
| .

- Bécause each of the teachers at“the workshop'taught dlffereht grades

-

, . b »»:-‘ N . | Y - - ! .
-~ and subjectsg. they spent a lot 6f time exchanging 1deas on how to ‘use the

\

Arikara'lessons‘in their own classes. In 1dent1fy1ng the greateSt problem

~

7 1n,the Arlkara language, the teachers agreed that it was thelr own pro—

g

nunciation. Solutlons by the'teacners themselves 1ncluded suggestlons
" PR . L . o . : I
that' they meef once a weeE'with the native speaKers in the program, -that

- they make‘audio—tapes for use in drill_(someoné specifically advised using

: . & . o : .
chance for.stddents'fo practice and drill for pronUnciation was also

.

mentloned the problem of conflict among the" older people on correco pro—x‘

- - . -

ERIC .about'community'support for the Arikara language, was. an additional'pridrity

Aruitoxt provided by Eic:

?audio'tutoretﬁésf)’ or that they enroll in the_Ar;kara‘College class.’ The
emphasized' a / a problem which could be solved by hav1ng tapes. Theiteachers

._nunciation.. No real solution for this problem was concluded.' Discussion

.




of this group They referred to a needs assessment prOJect four years ’ _ -
SN _ -

ago‘when parents wgre asked,if'they‘would like-tg see'Arikara taught'at
',schoolfg_Apparently’ many}parents then\felt that it would_be nice but .
A Lo 7'___’_

SN - that there were-not g2

=

f/if students learned a modérn foreign language.r There was a general con—’

- - ~

;_S census. among the teachers that the community attitude had cnanged since

~

D this new program (N D. I. L S P.) had been 1mp1emented and Was now favorable -

-

toward the Arikara language.class. This workshop was cons1dered successful

by the evaluator primarily because the participants were actively 1rvolved

N
o . . v

"while the program directors were mostlv pass1ve, It was also observed

R . .,v“,»
B - .

that the program linguist had particularlyggbod rapport with the native N

’ . .

speakers and the teachers. 1 - '3 e ' - L - 2

The Arikara college class which was also held at, the Whiteshield

School met for two hours.- (There 1s also an Arikara language course at

iy Mary College which has ‘ten students ) There were. about twelve students

- ) - - ) .‘
in attendance on the day of the observation but there are seventeen

. .
LI E——l .‘_ - " . .. 3 - ‘—-’
-

'ﬁ;:“f formally enrolled. The class was composed of at least three native speakers hf {
. . . - R . o . "-_.'J:_ - . . . L

over the»age of SO-t Most however were younger women and one man, “all

- . -

o Arikara. 'The'classkwas again.team—taught,\ghis.time by the program linguist
- S _ - AL 1} L _ ’ e e : ’
~and by his:native speaking informant, an Arikata woman in'her eighties.

Although most of the words and phrases were spoken by the linguist the - -
drill*technique occurred with the natiye speaking 1nformant saying the

; phrase w1th the class repeating lt and later each student repeating it

i -
. 3

© in turn.v The lingu1st‘would also write the phrase on the blackboard and -

discuss language:structure and grammatical rules. Although occas1onally

Nlh

" some of the older wqmen would disigree about pronunciation, they would ' v.

£

eventually accept that of the native speaking informant. There were also

a few comments by the older womenlregarding the sound symbols used oftéﬁ'd

referring to Ehe way Arikara was written in. their prayer books, but they

A i Tex: provided by ERIC - " . . . " - . i . o -
: . - - * B . . . . - ~



seemed QilLing to’ learn the new system. ‘There was a high level of__

interest.among all of the students. ~ - , .o .

In_addition, there was a college course in H1datsa in the sprlng }
. . Ty

semester at the: Univers1ty of North Danta taught by.a llngulst who had

not been 1nvolved in the N.D.I.L.S.P. This professor was 1nterv1ewed

- —— $

Q . "
) u51ng many of the same questlons in the N. D.I.L. S P. teacher 1nterv1ew

~

v <

-

| teach the course.h As‘a'professional linguist, he Judged the ertten

- ‘
sch/dule. The class began in Janua*y l978 and met 3 times’ “a week as a ..

regular un1vers1ty course. All-but one of the six students ‘were. Hidatsa. .-

The llngulstlc professor -did not speak any Hldatsa before" us1ng the early

'N.D. I L S.P. materlals, so he employed a natlve‘speaker to essent1ally

-3

& - .

language in the N D I.L.S. program as generally accurate and _he
experlenced no d1ff1culty Wlth the sound symbols used in the program.

- He. and h1s H1datsa assoc1ate had utlllzed the p1ctures developed for;

use w1th the . lessons and found them helpful " The stories were not used e T

=
L3

often but the students 1n1t1ated d1scusslons‘about the Hldatsa story—:

telllng ;aboos and volced concern about a w1desp*ead pr1nt1ng of Hldatsa

-storles; ‘The professor felt that tne Hidatsa class-had:definitely promoted

.

‘_/

-

Whlteshleld and Mandaree,,further observatlons were recorded concernlng

I . H

a poswtlve self-image for each-of the Hldatsa students.. He expects to ~ R

teach the Hldatsa coyrse aga1n 1n the next semester. He emphatlcally

.languagevrather than allow it to become extinct. & . .

~ In several informal-discussions mostly in the homes - of parents at

. -

. ) . : ~ . -G
the story-telllng taboos. First -there were at least three 1nc1dents where P

-«

there was d1sagreement over when exactly the taboos were in effect. 'Second,
. . ) R .

there was evidence. of people ‘questioning the 1mportance of the taboo 1n ..

. .

| 'modern;times.' Ff}ally,.some of the people whovmentioned,the'story—telling'f, E

N o RN

7y
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N ' taboo' were unaware of ho% and when the traditional stories were used in: .2
: : . ‘ : . ' . . - :
the native language classes, So they were uncertain whether or not the.
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e T SO R 2T i e S
- ] ‘ v ; .
.o o \ o L éak
! o . 7 _-\. ] - ’
- Swmwary .\ S O
' B T A total oﬁ>50 people‘gere interviewed for- this evaluation.x :There
. . . . fl
. : are 160 elementary students and 33 college students ‘receiving instruction f.s
in the Arlkara,.Hldatsa, or Mandan Languages through the North Dakota L.
. \ . - -
Indlan Language Studles Program. The Whlteshle}d and Mandaree schools S e .
“;'-"¥ offered the,language courses on\a regular basis for most of the school . SN

. ~

' year l977—1978 Tw1n Buttes began the Mandan course in January The

t

RN Mandan language program at Twin Buttes seems to be the weakest because the

¢ classes'meet fewer tlmes, those involved in the program have had-the.least

%

tra1n1ng and contact wuth the program d1rectors and the communlty is more

.heterOgeneous. Nevertheless, the maJorlty of students rece1v1ng 1nstructlon

2

speak that language.

in one of the thige languages are - members of ‘the trlbe whi

. . j
O There was some confus1on on the part of those 1nterv1ewed .ver the exact : /(/
. way 1n/\h1ch the students were enrolled in the classes, th gh/iﬂffs/;as\\‘\_/) ‘:r-

. - . . -

not perce1ved as 1mportant ‘to those close to the program There is at least.

o oo - ’ . ’.
M -

one natlve speaker 1nvolved in the N.D.I. L .S’ program at each school.. All

b —_—— ‘ P, s

of the native language teachers were hired as teacher a1des although one

. Q . ¢

T of these is.a,certified teacher. All of the seventeen teachers, 1nclud1ng
l . =)

\“q ' ‘those not d1rectly 1nvolved 1n the. program, and the fourAadmlnlstrators

A . o~ -

: 1nterv1ewed had. attended at. Ieast one N D I L. S P workshop and egarded I

¢ N

P2 RN

~the‘m as- helpful‘- -\

c Aly f1ve nat1ve l gua e teachers found that the teachlng materlals
T . : . _ . - -

./

. were effectlve.although _ey ll had made some: changes and addltaons.. SRR ,“1;:'

S ._The four admlnlstrators and even of the- twelve non-program teachers

-

N

f
1nd1cated that the N.D I L S. P. materlals were effect1ve. Ten of thesen -

. A 3 5 AR
non-program teachers prov1ded some nat1ve language re1nforcement 1n-“: =y b

( . . . ‘o

Nan

thelr ownktiassrooms.. The three-natlve language teachers who had used
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-

the stories assessed them‘as useful and interesting Nine of the fourteen“ .

-4 - -

- = -

// parents who had either heard ‘about or seen thepstories felt that they
1 > I - .

appropriate for/theér childrenf : However,\there is eVidence that the “L

——— - i —- — “
- -

___ttgﬁitional story-tellingﬂtaboos create somewhat of a problem. " Each

- N - . -

"are

of the_fourteen students expressed enjoyment of the stories.. The four’ -
: X

-

qualified ‘native speaking teachers and the University of North Dakota T

"f- - linguist 3udged the written language in the N. D I.L. S program to be

-

_ : *generally accurate, and a%l but one of the fifteen parents believed that
\ ) . 3 ot - .
S A their children were learning the language properly The one exception-was
z i g

an ér}tara mother'whose child'was learning Mandan. All four native speaking?$-7

T _ -2teachers_relate some difficulty with the sound symbols used but only’becausef

they ha ] rned‘another system'earlier. The Whiteshield director—teacbef

-

b‘, . 3 who had been learning Arikara for three years had no difficulty. (The

Mandaree teacher who had taught some of the sound symbols to fifth and

< ~

_.s1xth graders claimed that these students had;no difficulty. Each of the

. B o .
RRt s . .

;;u»’afive native language teachers and the four administrators had.met»at least

S . .
B . 1 V.

twmee With N.D.I.L.S. program directors and considered them to be helpful R

in the implementation of the langyage classes._.

Forty-nine of the total respondents indicated that they would like
. ) . . .
- to see,the;né{;ve language classes continued. The one exception was a

- . -~

e _‘QStudent.who.was»nbt certain-"Of'all the.seventeen teachers and four R

aadministrators fifteen preferred that the native 1anguage classes in the

S A . . - . 5 .
.elementary school be elective or as enrichment classes. gSix were%in fav;i; e

"of the native language;courses being part of‘the core?curriculum;- Eighteen

- .
S < >
v - '

of the'teacherS'and administrators believed that-theVnative language
.- classes had promoted a positive self—image for the Native American students.
Of the Sixteen teachers and administrators who had received reaction frouk

'f parents or community members all‘reported favorable reactions. Three

. . ,_, . . . B

' of them also reported minimal unfavorable reactions. .

ﬁev!ofeocmfeaf . 31 R
probably Fgpe ‘ercor. . - IR e 7_":_ e S



A . W-;Of the thirty—six teachers administra-ors,,and parents who were

.

Fqueried about the importance of encouraging the continued usage of the

LN

. L. . ‘,.> H .

Arikara, Hidatsa,,and Mandan languages rather than alloWing them to become
— ¥ . * :

-f_extinct- there was a unanimous belioﬁ that their native languages arc'

L}

important and sh0uld not be permltted to die.~ Thirty—two of these thirty—
<ﬁ six respondents considered tbe N. D I L.S.- program to be generally success—-

‘ful.: Even the four who- did not, expressed criticism of only“specific

’ aspects of the program. ‘ N '

B Y

The N.D.I.L.S. program has considerable merit. The teaching'materiajs'
-~ and classes in“the native language help serve . the current needs for multi/

© cultural education. -Schools on or near Indian reservatisus too often

vignore'community neéds or desires and have,’to a large degr¥ » placed con~
'siderable emphasis on acculturating these culturally differgnt students. to
e a mainstream American~way:of life. .- The N.D.I.L.S. progr _proVides,these a

- Eh

.

schools w1th materials .as. well as training which can contribute to Supporting '

. .~‘_ ‘ . C A L Tl ',’-.-7- NS ’-v\/.\ '4.__._” _\. . ‘_< - L . .
important community needs and offers a maJor opportunity for these Native:“

- R * A °¥a ;"
American languages to surv1ve and posaibly flourish where they might other—

w1se_have been in=dangervof extinction. We fougd a tremendOus feeling.of

T . 3 R ot ’ a2 \"»‘

-J’ . o pride among the people of - these 6ommunities that their children wereﬁl;;
. © Coe T .

ing

the native languages. It is 1mportant that this feeling_of prfﬂe be

-

e ' sustained~ It is also apparent that Wlth the necessary funding, the three'

-

- B Wl

-

o ‘.’ schools Wl£1 continue to devel?p the program so Successfully begun by Mary

College.ﬁ Ihe teachers mostly Native Ameficans, seem quite capable of ex—

panding'and-changing the.lessons to meet new situations. -They are being

prepared well for the time when the linguist s work on the languages has

- : \

been completed. Communrty interest and_involvement~can alreadg_be con~ |

7 sidered'to.be at'a_high7level.i The native languageslprogram should definitely

\
. .{ : be continued.- o T o ey R

- R K o ST o : N : .

AL
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< . Recommendations’ " R - . . .
. -.The following recommendations are based primarily on.the.data from ,
A>the fifty interv&@ws'oflﬁfﬁ}I.L.S. program.teachers,ﬁschool-administrators;
f«? other teachers, parents and communlty members and students. They also’
. ‘reflect addltlonal observatlons of the workshop, college classes, ‘and ¢
" : . NN . : o . v
. 1nforma1 dlscuss1ons w1th teachers, admlnlstrators, parent and communlty ]
o members: o S " S . R : ') s
~ : . T . S o S
1. There should'be some effort to 1ncﬁﬁde cultural aspects ---- g l_ -
- - . . l) N
o e _-of -the three trlbes in the npative language classes. This .
e ' - B s 1
. , P v . - . h . - ' }
' ' ¥ h -would provide more context for thé student as they learm =~ . .
the languages. L e T T,
. . ‘/ . N - . . f
2. More 1ntens1ve research should be focused on an 1nvest1gatlon .
N : B of the story—telllng taboos in each of the three tr1bes.'"; RS e
o ‘AJ T - e Cew L - R " ; y S -
: S e : Exact dates of taboos and deéalls on story—telllng tra—- 9///(H__‘.”"f<ﬁi-
- S e ~ T e R
T -, ‘ d1t1ons—aeed—to’BE'identIfzedgbefore the native. language - _ -
oo S0, classet;jan adJust to a sultable s1tuatlon. :
- : A B ; : . ' B ., It
D e e _'f»3, An attempt-Should“be made to'create modernfstories, fictional'[\> S
' » o ﬁor non—f1ctlonal about contemporary Ft. Berthold Reservatlon a . ,f
R %#p * ”'llfe Whlch can, ‘be translated 1nto the native 1anguages.,,In__u.
, '-addltlon local prehlstory and trlbal h1stor1es could be
» . "pr1nted in the natlve languages. These would provide alter4\' I
. §¥~d;¢ R nativeS'tojthe traditiOnalistories now being used. > .. ' T~
L 4. -Audio-tapes in the native languages are needed to enable .
o T ' - ‘ . . o : - "‘ ‘ ) ‘ . B
T S T . T S
B . "stullents and- teachers to practice€ pronunciation wheén not in > -
O S e ' . e C S, .‘. =
_ERIC a3 s -
" T . L -:3




. , -
e e o e e e et e e e e ottt ettt S imikbime = 1t i 4 Aam £ b o it m it £ 8 £ 1ttt R e 0t e i 4 o2 SRR, S 4
. - s {
-~ ° 6
‘ the classroom. - . . :
4 . i o
0 : S Y ' S
. -3. Perhaps a greatér‘effort to integrate the native languages
- ' oo - . T - - T T ' ~ )
o ‘ into other subject-area classes“would afford the students an 1
: » | - - A . L P
other teachers further opportunity to"practice. o .
. o Y .
- o - S _ ;
} ’ - T .o B ‘ o ‘ ..
6. It might be “worthwhile to explore the possibility of offering
| . ‘longer- o™lass periods in thé native language courses. - Invthé_
T TN -
case of the dan classes at Twin Buttes, there should be an
. ’ o . . . N : o, ’ E o L '
N ) - attempttp,offenxfhe classes more often. - - , ’
_————-““'_"—f I N . . .
~ i i .
7. There should be Erong consideration for eventually offering
' . * . . > . ‘ . S } = . ’ . -
the native lapgua%e‘cLESSgs in the secondary- schools.
T. .) . : ‘0 . . -l B
N v i ) 3 .

. N ‘
-
.
. i o
-

8. Workshopé-eépeéié“ v- for parents and communiﬁy membefs are. - ;

' necessary tb;heiﬁ them‘bgéome"fw"liér_wi;h heisoﬁnd Symboi., L
. system used-ip the NiD:ITL.S: pSogam, L. .. Lot
9. An effort to idehtify‘thg numberjof Mandan, Hidatsa, and sl
_Arikara people in. the Twin Bﬁttes area should be.undertakéh

in order ‘to ascertain if a native language in additionm. to

S «' . Mandan.could be offered at the school. :
. :.:‘< ' i ").-._‘__\ LN _— . ‘ : : . : i ~ el .
. ‘ﬁ%ﬁ T S S B
o ~ o - ‘
) ) ) - - 1
. "
o O . '\
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T s AR A . S
o Si;__;_____l _ Di LANGUAGE_ STUDIES PROGRAM... .. ..
* ’ -~ : \Qt‘ :
. 4 i oL 2 - .. e, -~
. : o Interv:Lew Schedule for School Ad'mmnlstrators 2
N N P R a
- . . - ) r . - .-.' :".
“Name ‘ L C T ST
" School, | ] ;
Language ‘ i L SO S

. Date_ ' - : L

K o — - . .

Were you in your present pos:Lt:Lon when thls language program was 1ntroduced

PR ‘to this school" 2 .

. YES - Were you favorablyrfdlsposed toward haVJ.ng a
SPECIFIC language class in your school"

€

[ .":

R . . .¥ES

NO T .Y;Jhy not?

o NQL When did you take‘ this-position".' i

id -

Have you seen the mater:Lals and 1essons assoc1ated w:Lth the program"

. e . _— IR
) ' -'NO . ‘ . . N . ‘, L/ i .
'g.. _',._ . . L. ' . : . - ,gp i © p . ) ) . .
L . LR ~YES__ - . Do you feel that they are’ adequate for teachlng_- .
BT o ‘such a’ language course'7 ‘ e RGN
.. _--a L. S . ’., ::\ -~_,\f .. R . _,,~~ "t . "‘.:‘_ .. .' o S
‘ . . . ST R ~ . :

%Have you. observed any of :the SPECIFIC 1anguage classes in sess:Lon"'_ ;:

‘ YES . i Did you feel that the students were
: Ce ' j :Lnterested"'

. . ; - . "»-- E - ) . ) . > 9 B ) ‘ ‘. . ) i s
ST ‘N0 . . g K :

S ‘ . .- Did you feel that the teachers were

- 3 o ~ .. " doing a competent _]ob of teaChlng') - :
) L NO / 35 i -
X // o 55’{‘ o F . , .




>

L

' ~ . N
T S O '_ 2 L
o . | - |
‘*’ng NO Do you feel confident that the teacher(s)
T . ) are doing a competent job of teaching? -
‘ - CYES :
i\. _‘.'NOv l‘ | -
Have you met w1th any,of the program directors/from Mary College’
DN _
- YES - “With whom’ o
' ‘
R . ‘ About how many times since the program
L s ' ‘'was introduced to your school?
. R ) . .
2 - .
L ' NO 'Have you been in contact w1th them by phone .
% . or mail? - : -
* R j . YES iy

NO

_Would you. say that the program. dlrectors have been helpful in the
;1mp1ementatlon of  the 1anguage class’_."f I :

| ‘YE_S | R : : _4_.': . x .

[ L N _': 0 Pl

-  NO In what ways have .they not been helpful? -

E by ,." B . . IS R '-;' . : .. - . T T '
. Have"you attended any workshops concerning:this language program?

NO .

<

' YES _  Did-you find that they were helpful? . =

-

Yes

NO Why not?

- et -




<

3 : .
. _ ‘ i - 23 e e e e
Do you expect to contlnue this SPECIFIC language course. after the program
llngulsts are no longer 1nvolved° ‘ b ,
- oL YES : !
o »NO _+  -Why not?
- - -« ‘ _ -
-
Would you 11ke to have a SPECIFIC 1anguage course as an ong01ng part of -
your school curriculum?
) YES' . As an elective or .enrichment class BV
. ‘ L . S . Co ' R
L g OR o
As part of the core currlculum ‘ e
o No__ Wy not" . ' - i -
s _— A N ) . —_—
l‘ - -
Have you recelved ‘any reactlon fromfthéfﬁarénts or cdmmuniﬁy‘mémbers'
~.concerning this language program5 o : : o
' NO ‘
- ‘ ' N
YES "Favorable ; .
S ——— N
-t ) -
L N P
N . \‘ L R ) .
. Unfavorable ’
‘Elaborate: . ‘ X
J‘ ' . 7
-5[ - ———————
E Y 4 » C
1\_\ :
- b - -
| . '-\_‘;_ » ,
P .
s - _/' B
} td . ,’.¢
R ' 37 g
Q , L



- i — . \._."A — — . .
3 - o +
_____ - S £ S O SO
. Do you think that it is important’ to -encourage the continued usage of the
SPECIFIC language rather than allow 1t tad become extinct?. _ :
_ YES | ) : _
. - NO____ Why mot? °
[ N ' ‘ * ._ ) ‘
Do you feel~that this language class has promoted a pos1t1ve self—lmage
. for the SPECIFIC TRIBE'students? 7 LI ) L
. S e ) ,
‘ YES L o ! .
" +°.NO_____ Why not? ‘ S
: PO L Yo .
" Would you deseribe this lenguage,prograﬁ as generally successful?
YES ‘ . : T ’ . . - S T -
'NO °  -What needs to be done? T ‘
. . . 4'\} .
Would you like to make any other comments or suggestions?
. . ' Y
./. , P )
- LN ° ¢ - '; M ~
/ . ~_'A ¢ . ’ .
- 9‘ .
- 6 -
) .
- o o
< - .
- - _ \ i
. LA ’ ) ‘
t ) . e - .
Thank you.
O ‘ [N A v ) ] . .

ﬁfIERJ!:L ‘.. SR Lo .

Aruntoxt provided by Eric:

"
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Appendix B . C : .

o EVALUATION. OFMTHE,NORIH.DAKOTA.INDIAN"LANGUAGE_STUDIES.PROGRAM“-_MW_M_nll_MM,

N : - ELEMENTARY LEVEL
\. Interview Schedule for Students , e
: . . . _ .
Name'
School” = o . _: - .. .-
Langnaée - L B . -
: Date i B o o L S : E

I. have~beenﬂtold that you are a student in the SPECIFIC language class-
and I would like to ask you some questlons ab0ut that. class. .

Who dec1ded that you would take this’ class7 e, ' '...--"'
) . . _ . . - ) ’ i
" Do you like the SPECIFIC language class? : L.y
YES_ What do you like best about the class?
' .o .8 - '
- fo 4 ,
: - . S Y
a . NO__ . What is it, that you don't like? , = - .~ .
L . . T, . - o ‘ Ty
3 \'. : : . - . ’ .
. <',Is there anyone 1n your home wrth whom you can 3peak SPE FIC LANGUAGE7 ‘
. e . .
. o SR " N ’
" N *  T{ES . . Do you, practlce the words that _you learn .
' ' ' in’ school with' that person’ ~— N
. - ' R ‘ o
- NO - = 1Is.there anyone who helps vou practice the v
- ’ ) words you learn in school7 . .
‘/ . - —-—-— . v . - - L . -
| YES_ Who is it? N T ST e,

'uan you understand the SPECIFIC LANGUAGE words that ‘your teacher o
-~,pronounces most of the t1me° .. o

=

NO-_ What do yqp think the problem is?*

o A e o . T o R S
S (1- S - §i,f, |
. . : . : .
’ . - T ¢ N .
~ -
. . .
s C‘_ . ' . - -
. LA i
; . '
. s .



- e
- - ° Al : - ’
I . 3 .
e e ol P e e e e e+ et e+ — f SO - - e ,'. P
ST N
. 2 » ’}
. l’. ‘ - ,
. Do you enjoy the stories-that are told-<in your SPEQIFIC'language class?
r B - T ~ . N
o YES What do you like about them? ' . . ¥
‘ ! o
. NO ‘Why not? ) ) '
: Would youbrﬁke to be able to take more classes in the SPECIFIC language?,
-t , YES .
NO Why not? . ‘. ; B T - s .
-/
, M Ty } c
o . . : LI Y
\ ' v‘ ‘ ..‘ . ‘I[ ‘ . ‘-. .
Is there anythxng Ln particular that you "would like to tell me about
your QPECIFIC language class" _ . R S { -
- . . < - - . - ST . B . ) ° >
: T , T . S Lo A :A§§$ o
T ) . . . ‘ . - . . o .‘.'\‘/;
- ‘2 - . : .a:, 'j\‘ ) - ! , i
) ~ \ . ) . i ,. -
< PR - . ‘ . )
. 5o ; ’ )
- / < . . ’ ~ ! -
- "‘ . ":;.,’ . ' , 1 ‘ R -
5 . .-.r,:\m_ . \. . ?
a ¢ N T R //. T e B .“\ .
. .  -2! S ] ) - :
. b - 4 O TNT - - * »
'- : - .-, .‘ . _\‘ - . z
Lo sy e i - I : :
T Q : g e N - - i . .
[ERJ!:‘ e o, X -t Thank -You . .
: . * ' : . -
. y . . ) ! .
- [ - P N 3 M ~
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: EVALUATION OF THE NORTH DAKOT& INDIAN LANGUAGE STUDIES PROGRnM
EHEME ARY LEVEL I . :
' . EE;> v ' o -—ff\\;»'
S Interv1ew Sébeéhle for Parents - : &

- Schgol o o N _ - -
... . - . . R ) 1 L"\ ' B X . -

I understand *hat your child is taklng the class ‘in_ the SPECIFIC language
) and I would llke to ask you a.few questions. :

:;Dld you encourage.your Chlld to_enroll 1nfth}s'language;class? : .
. . L ‘\ . ‘ ‘ E " ) ' ‘ . -: . . ‘ .
YES _ -~ e I : oo

o . NO. v Who declded that your child. should be in
: b - this class7

'IDo you thlnk that a SPECIFIC language class is 1mportant for thlS
f_community7‘ : . o , , .
- . ') . - ..—-\

_ _¢'1a NO Why or why not?

Do you belleve that learnlng the SPECIFIC language is 1mportant for
.your ch11d7 _ . :
YES - . .'

—— - . ) . . ¢

NO:E:" Why-or'why not’

Do you feel that the chlldren of this communlty should be leaé%lng
" the SPECIFIC language 1n school7 ’ oo

Ea ; .- ) . N . - O _
- YES : : (»7 ’

NOI-: Where should they learn 1t°‘

-Do you 6r‘?%ur spouse (or a close relatlve) speak the SPECIFIC 1anguage7

“YES. , )
o7 T :._- ) ] NO - e
" ‘é . . - . .
,“ -
-
. S
- : ,
S O — e JRR. - - O T - - - [P R
3 - N - '
P
o
‘ 41 ,

3



2 '

'Donou;feei-that'your child_isllearnihg‘the language prooeriy? B
oo ‘,_NO_ ;_;_d_What 1s the probIEm° v
Soes your child use &he SPECIFIC language wor&s at home°
)«;wo =
Have you heard about or- seen the atorles Whlch are.part J? the ’
' SPECIFIC language program° ' N
) NO{__\:“""“'" o -
. “;‘ , p - E S

for your chlld to learn’
;o .XES-

“NO Why not"

e

-

Would .you like to see. the SPECIFId.language class contlnued 1n thls

school7

Y
Y.

s YES B :
;. NOiil 2 Why not° SRS

Do you thlnk that 1t is 1mportant to’ encourage the contlnued usage of

the SPECIFIC language rather than allow it to become ext1nct°

e

v 4y not”_

Would you descrlbe thls language program as generally successful°

&

- NO . What;ﬁeedsfto_be'ﬁoue? .

- Would you like to make anyapther'eommeuts or suggestions?

P

% Thank you * - .

_YES Do: you feel that they are approprlate storles

.‘:9. ; -

. . . : . R LR L - A
T - L - S T ., , . - A ) .
el .__._\_.._et...-v._..ﬂ.“_u e - , U A S g a e el e e oo
. . N - . " . - ~ L
: - t T - o . . . - . A
2



_ ‘*fName
'f';::,iSchool o - ”'1_'; S _:Aw - |
L Languaggb S :. e

Date e s N

-

S '.“
s .
oy -
R ‘_ N

EVALUATION OF THE NORTH DAKOTA INDIAN LANGUAGE STUDIES PROGRAM

=y

_:Intervigw Schedule}fg;ﬂTeaehers

ELEMENTARY LEVEL = 3

Are you a?native.speaker of'the‘§PECIEIéfié§guag??' 1;:fﬂv_ff*t:- ifﬁ$:>'f' :-hi
v _ e A 2 P : N

Arégyou'ajcertified'teaeherz'i: R

7 ¥ES

—— . e - . - . - ) <t

[No, -

Lo

¢ ‘- Are.you a teacher'aid?- .~ .. = -i: 0T tedn

Y
’

When dldxggu begln teachlng in the SPECIFIC 1anguage p%%gram’

How often ‘Ln a'week s tlme does thls class meet’

. - 1 . ‘
5 . uj .
' For how many mlnutes a day’ ‘ (fj

- Do you belleve that thls 1s suff1c1edt time allocated for the =
'-—__ClaSS""‘-' . o . »” - . "

How many students are 1n-your SPECIFIC 1anguage c1ass7
Are. all of the students who are taklng the course members of - the
ﬁSPECIFIC tribe’ SRR N -

- .

{.'NO. . What proportion.are not?.

: " . ;j\;; *
“__ . - - 9 . " -
N . = 303 - ,
P > ’



Cea

7.:situation3present any\probu
o Tt e TR

~. - N

':h'In.what-wa§2;”
Did the students in -the class volunteer to,enroll in it?

- - . »
v N

B L NO - .. How werejthey?enrolled_then?;';'9$¥>‘ '

Does the number of students in your class represent all those
who could p0551bly be enrolled’ --' : - .

R o ‘. YES . , .' . . “ '_ ) ) -l . . " ;'_",'. e /‘-
; . T . R SRRTARE B
: . NO ' ore could be enrolled’ T
;1 : - -For whatir asons: are these other StudEnts
J . o W ) ' IR
: : .- S s LT S \“q'
; - . . : @
‘ About hOW'many;of the students in. the class have the opportunlty
. to practlce the language w1th parents or‘other close relat1yes7
3 Dld you attend any workshops ‘to traln you to teach thls language class’.i
e e NO SRR R Dt
- - ."‘7_ -—Dld you flnd that they were helpful’
- '-.:‘* B ;YES L ‘ T
) LN NO Why not7__f%l T :

Rlc

Aruntoxt provided by Eic:

e

-

DO—you feel that you had adequate tralnlng to teach thls language class’.)

) 1";‘ e ] .
NO . What else is needed?:. - --.  ~
~ . Pd - - . . . - A
~ ;*_‘-,
P - .
o R <

i

e



s S S T T T

) . . EN S N B . . . .. ° . o - . B ‘. . - . : . .
Do you teach this' class Jith the aid of a native speaker. from the-cggggg;gzgﬂf

RIS

P _
NO - -

<

b

YES. . Hew are your respective roles defined? -

4 ybuR ROLE:

~© NATIVE SPEARER'S ROLE: +’

Does this sifuation seem to work well?

' ,NON‘QIF. Why not7 _hl

RS f‘fi:h'A"H‘f o u.tDo you thlnk that you could teach th;s class :'f_hv‘_{_ ;
. EE AU w1thout the ald of a natlve speEker’ -~'f;)**f"'"

CUNG.

[, N - x 4;m Wbuld you . say that you ‘are- 1earn1ng much of 0 -
e L S the language yourself’ ' . ,
S ‘”;'-f'h{qlh{:fﬂbyg.ff.;-Why Q9t?tlﬂi;7ﬁ"fff”ff: A

(Questlon.only for the natlve speaker) tl.#;jl.“

Do you feel that the wrltten language 1n thls program lS generally )
accurate° R L : oy -

o Have you had any. dlfflculty with the sound stbdis,usEd in thisxiéﬁgﬁage_ Co
program’ RO AT . _ e e

3

. i+ YES__ . In what way(s)? -

.'.
- . . -
. - ]
-«
- —— <
. -
- >

RSy



S Are the sound symbols taught to the students? = .+ __-..

T NO_ B :f~"_'_" -

v'n-‘j*ﬁf';¥9.“Ff:u-,yEé;" Have the students had d1£f1cu1ty with ~ |
R . ( '_; L R the Sound symbolsl) . . - : .:.‘ _. “. - . :
\\. ST - - YES In whaf\ways?
. Have you found- that the 1nstruct10ns in the teachlng guide have been
suff1C1ent for teachlng ‘the lessons effectlvely. o
zEg: .
e dn : _;' '._ - \:NO'-"- -‘What'are~the_nroblems2ﬁ

AT _ o How»can.these be eliminated?~

. Lo
.
.

‘.. ‘Have you lmplemented ‘the’ methods and act1v1t1es whlch are suggested
' in the teacher s gulde’ : - :

| YES ___;;_Have the students responded favorably 'hf_“ f-";'ﬁ
‘to. these’ ,tﬁ'_»_.- R B T

S P I . R
o _ L R S ‘” © . - YES z,;v. , C e AL T
R S wﬁirnbcv e

- o ". ) ‘ . e -7 R - ’ .' '. "_ - P ’ ‘ ) . o

Have yOu made any-changes on your own 1n/the methods and act1v1t1es’

" 'YES __ What‘are they? . - - R e "Iio

N s

NO . Why ﬁoﬁ?“

Have.you utdlizediany of'the nlsual alds whlch may. accompany the 1essons°
‘ YESl;;___ Have you fonnd thqn useful° if};i |
< YES t;;;sffﬁfhi,ifhghzgd';
: NO__ Whynot? .

> Have theastudents{responded faﬁo:ablyvtd"these?7_[ }h_,‘



- Do you feel that thls language class has promoted a p051t1ve self-xmage
for the" SPECIFIC TRIBE students9 ' . e,

'progress of the’ languége class’-- o i

;Have you found the stor1es useful and 1nterest1ng°-J
YES' R
NO _.° Why not? R !
‘Do ‘you think;that.the‘studeuts:;iked"the.stories? o i
¥ES __ -~ S ’
No . Wmymotz _ . - o
-Would you say that the: students have. learned what you expected them
to . learn in this language class? , .
CYES o

@ -

HHave you recelved any reactlon from the parents or communlty members

.concern;,g_thls»&anguage program° SRR '~~ﬁ R

MO s

YES __ Favorable .-

B

X Unfayorab;e

Elagborate: = -

\ . . ’. : . . . o

Have you met with" any of the program directors durlng thls year ‘to’ dlSCUSS thed}f

e . ) . P . .

| S

.,

NO, - Were you supposed to:’



; L ien
Co Y yEs Hw°my times? _ 'Wi’éh-’wh’om?
. %{7 S ' Have you ever made any suggestlons -
o ' Qmout changes’ o '

-NO - R }5 , .','f yﬂ'

-

~: 7 vhat were they? -

g - s N Werefthelchanges made? -‘ki‘“\\;h_'
' - ‘ s S —

have been helpful i
the langgage class

",NO'. _In what ways have they
’ not been helpful°

\.v\‘

. o '_'Have the program d1rectors observed in yourru
' 2 ” :-language class’ . : Lt b o
L L QR
SR | YES __._ Howmany times?
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